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Teaching Receptive Skills
Description
This course is designed to provide you with current methodologies for teachingreceptive
skills. You will discuss and practise a wide variety of strategies and techniques for teaching
listening and reading to Ukrainian learners. While exploring best practices for teaching these
skills, you will learn how to create an effective and communicative language classroom for all
learners. In addition, you will examine what best practices mean in the context of teaching
English in the 21st century, where English is an international language and the use of English
incorporates modern technologies.

Learning Objectives and Learner Outcomes

By the end of the course, you will be aware of:
● curriculum requirements for teaching receptive skills
● approaches to teaching receptive skills
● current trends in the teaching of receptive skills
● phonological difficulties of speech perception (e.g. weak forms, contractions,

elision, word and sentence stress patterns)
● strategies for teaching receptive sub-skills
● listening/reading task sequences
● types of listening/reading materials
● purposes for listening/reading (listening for gist, listening for detail/intensive

listening, listening for specific information, scanning, skimming, intensive reading,
extensive reading)

and will be able to:
● anticipate possible learners’ problems in listening/reading and suggest ways of

solving them
● use strategies and activities for developing learner skills according to the purpose of

listening/reading
● evaluate, select and adapt listening/reading materials
● plan a lesson that focuses on developing receptive skills
● plan a lesson that integrates skills and language work.



Session 1: Reading as a skill

Questions

1. What is a reading skill?
2. Reading process: how does reading comprehension work?
3. Reading in CEFR and national curriculum requirements.
4. The Mattew Effect in reading
5. What are potential barriers to reading
6. Decoding meaning
7. Basic concepts and terminnology used for describing

reading skills
8. How do children develop reading comprehension?
9. Bloom’s taxonomy
10. What are reading sub-skills?
11. Reading problems and their solutions. What factors make

comprehension easier or more difficult?
12. Types of reading.
13. What are the changes in the teaching of reading?
14. What component of language proficiency has a strong

effect on reading comprehension?
15. What is the difference between the breadth and depth of

vocabulary knowledge?

Key Terms

1.



WORKSHEET 1

Task 1
Look through the assumptions below. What makes a good reader?

● Good readers know the meaning of most words.
● Good readers read quickly.
● Good readers read in different ways according to their purpose.
● Good readers can read aloud well.

Task 2
Answer the following questions:
1. Are you a good reader?
2. What are the easiest and most difficult things for you about reading in English?
3. What helped you most to read English well when you were a learner?

Task 3
The survey below is designed to help you determine your strengths,weaknesses, and
preferences as a reader. Itwill also help you toidentify some of your reading habits and ways
you can improve your reading. Do the survey and share your findings with the group.

Student reader survey

What kind of reader are you?

1. Describe what goes on in your head while you are reading. What do you think
about?

2. Do you read silently of aloud? Why?
3. What do you do when you come across a word you cannot pronounce or define?
4. Do you read slowly, at a steady pace, or quickly? Why?
5. When you read, is it important to you to understand every word, or do you skip

some parts?
6. Do you ever have trouble remembering what you read? When does it happen?
7. Do you ever picture in your mind what is going on in the text you are reading?
8. When you first begin reading, do you skim to get a general idea of the text or do

you dive straight into detail?
9. Do you ever get distracted while you are reading? What distractions make it most

difficult for you to read?
10. When you come across a section you don’t understand, do you ever go back and

reread that section?
11. Do you ever put your reading into your own words?
12. Why do you think people read?



Task 4
Answer the questions:

1. What level should students of the 3th year achieve according to the national
curriculum?

2. What level should pupils of the 9th and 11th forms achieve according to the national
curriculum?

Task 5
Look at the self-assessment grid which illustrates the levels of proficiency described in the
Common European Framework of Reference for Languages (CEFR). Which level have you
achieved?
A1 A2 B1

B2 C1 C2

Task 6
Read this quote by Dr. Seuss, an American children's author. It’s from the book “Oh, the
Places You'll Go”. How do you understand it?

You have brains in your head.

You have feet in your shoes

You can steer yourself

any direction you choose.

You’re on your own.

And you know what you know.

And YOU are the guy who’ll decide where to go.

Dr. Seuss (1990)
Task 7
Answer the following questions:

1. Is reading aloud a reading lesson?
2. Is a reading lesson boring? What can prevent potential boredom?
3. What is reading and what does it involve?



Task 8
The Mattew effect in reading was described by Stanovich (1986) and refers to a biblical
parable in Mattew 25:29:

“For to all those who have, more will be given, and they will have an abundance; but
from those who have nothing, even what they have will be taken away.”

Can you work out how the Matthew Effect in reading works?

Task 9

What do you think about reading?
What do you think about the following statements? Put yourself on the scale following each
statement.



Session 2: Different purposes for reading

Questions

1. Reading sub-skills and strategies
2. Common reading difficulties and how to overcome them
3. Graphic organisers
4. Instructional approaches and strategies for teaching

reading.
5. What is the difference between skills and strategies?
6. Is reading for global understanding a skill or a strategy?
7. What is a strategy-based instruction?

Key Terms

process-based approach
product-based approach
sub-skills approach
skim reading
scan reading



WORKSHEET 2
Task 1
Why do people read? Read the article. To what extent do you share Andy Miller’s ideas?

We are losing the art of reading
Andy Miller

The pleasures of reading involve patience, solitude and contemplation, but we rush

to consume content effortlessly

The fact is that when reading a book there is no

substitute for reading a book. The experience led

me to conclude that although we love to argue

about books, acquire them, express strong

opinions about The Goldfinch, etc, etc, more

than ever we seem to be losing the knack of

reading them.

In a New York Times blog, Karl Taro Greenfield

talked about "faking cultural literacy". "What we all feel now is the constant pressure

to know enough, at all times, lest we be revealed as culturally illiterate," he writes.

"What matters to us, awash in petabytes of data, is not necessarily having actually

consumed this content first-hand but simply knowing that it exists."

Greenfield is clearly on to something, but this is not an entirely new phenomenon.

Book lovers habitually accumulate more than they can actually read. As

Schopenhauer noted 150 years ago, "One usually confuses the purchase of books with

the acquisition of their contents." And after drawing up a list of potential titles –

which, incidentally, did not include To Kill a Mockingbird or Of Mice and Men,

because I was made to study them at school years ago – I realised I had inadvertently

self-selected a series of books which, at various points in my life, I had lied about

having read. A number of people have privately admitted to me they do the same.

The traditional pleasures of reading are more complex than just enjoyment. They

involve patience, solitude, contemplation. And therefore the books that are most at

risk from our attention and integrity deficits are those that require a bit of effort.

Reading is a broad church. But it is still a church. It might behove the congregation

to bow its head occasionally in silent contemplation.

https://www.theguardian.com/commentisfree/2014/jun/08/art-reading-pleasures-content-
books

Task 2
Read the text. What is not mentioned in the text?
Choose one option:

1) the importance of building learners’ confidence as readers
2) reading beyond sentence level
3) reading aloud
4) the way texts are structured

https://www.theguardian.com/profile/andy-miller
https://www.theguardian.com/books/2013/oct/17/goldfinch-donna-tartt-review
http://www.nytimes.com/2014/05/25/opinion/sunday/faking-cultural-literacy.html?_r=0
http://www.nytimes.com/2014/05/25/opinion/sunday/faking-cultural-literacy.html?_r=0
https://www.theguardian.com/commentisfree/2014/jun/08/art-reading-pleasures-content-books
https://www.theguardian.com/commentisfree/2014/jun/08/art-reading-pleasures-content-books




Task 3
● How did you read the texts above?
● Why did you read in this way?
● What helped you do the task in a very short time?
● What was your reading purpose?

Task 4
Match reading skills to the definitions.

inferring skimming scanning extensive reading intensive reading

_________________ is reading a text quickly to pick out specific information.
_________________is reading to extract specific information, reading for detail and
remembering facts.
_________________ is reading a text quickly to get a general idea of what it is about.
_________________ is deciding how a writer feels about something from the way that they
write rather than the words they use.
_________________ is reading for pleasure, mainly involving global understanding

Task 5
For each question, choose the best answer.



Task 6
Match the reading sub-skills below with the answers to Task 2.

● skim/gist reading
● reading to infer textual meaning
● close reading
● scan reading
● reading to infer vocabulary meaning

Task 7
For questions 1-5, match the instructions with the ways of reading listed A-F. There is one
extra option which you do not need to use.

Task 8
1. Before reading the text about learning styles, make a note about what you know

about them.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

2. Look quickly (25 seconds maximum) at the reading text. What is it about?

Learning styles
We all learn in different ways. One theory of learning focuses on the way information is
given to learners and refers to visual, auditory and kinaesthetic learners.

• Visual learners respond well to pictures, colours, images. They need to see things to
help them learn and remember.
• Auditory learners learn best by hearing things.
• Kinaesthetic learners like movement. They need movement and hands-on tasks to

help them learn.

In any class we teach, the learners will have a range of learning styles. This means that
to help all of our learners learn we have to use a range of classroom activities and
techniques so that different styles of learner are interested and can learn from our
lessons.

Adapted from: British Council (2008), Teaching Speaking



3. Quickly look again at the reading text. Which three learning styles are mentioned?
4. Read thetext in more detail and answer the following questions:

● Who is the text written for and how do you know that?
● What do you think the expression ‘hands-on’ means? What helped you to

guess?
● In the final sentence what does ‘this’ refer to?
● Is the theory outlined commonly accepted as the main theory of learning

styles? Does the writer consider it the main theory? Please give reasons for
your answer.

● What is the main point that the writer wants to convey? How do you know
that?

● This is the first part of a text on learning styles. What do you think second
part will be about?

Task 9
Reading skills analysis.
Look at the questions in Task 8 again and think about their purpose. Each one practised one
of the reading skills listed in the box below. Match each reading skill to each question. The
first one has been done for you as an example.

scanning inferring predicting recognising links establishing context for reading
guessing meaning from context identifying the target audience skimming

identifying the main message

Question Reading skill

1. Before reading the text about learning styles, make
a note about what you know about them.

2. Look quickly (25 seconds maximum) at the reading
text on the next page. What is it about?

3. Quickly look again at the reading text on the next
page. Which three learning styles are mentioned?

4. Who is the text written for and how do you know
that? e. What do you think the expression
‘hands-on’ means? What helped you to guess?

5. In the final sentence what does ‘this’ refer to?
6. Is the theory outlined commonly accepted as the

main theory of learning styles? Does the writer
consider it the main theory? Please give reasons
for your answer.

7. What is the main point that the writer wants to
convey? How do you know that?

8. This is the first part of a text on learning styles.
What do you think second part will be about?

establishing context for reading



Task 10
Read the sentence below. Answer the questions:
● What does “glockum” mean?
● How did you arrive at this guess?
● What strategy did you use?

Tom decided that he desperately needed some glockum if he were to solve the problem.

Task 11
Read the text and guess the meaning of the highlighted words. Swap those words for
ordinary ones.

Jack quickly entered the didot and cleaned the various misturaes he had been using to repair

the wuipit. He had often thought that this job was extremely yullning. However, he had to

admit that this time things seemed to be a bit easier. When he finished, he put on his reduck

and went back to the study to relax. He took out his favourite pipe and settled into the

beautiful new pogtry. What a fantastic schnappy he made when he had bought the pogtry.

Only 300 yagmas!

Task 12
Match language learning strategies with their types (O’Malley (1985)):

1. Metacognitive strategies
2. Cognitive strategies
3. Socio-affective strategies

A. Cooperating/sharing ideas (cooperative
learning)

B. Clarifying information
C. Self-talk for motivation
D. Asking questions
E. Evaluating one’s own learning style and

learning needs
F. Planning for an activity/assignment
G. Monitoring progress
H. Evaluating the effectiveness of tools
I. Using resources and instructional tools
J. Note-taking
K. Repetition
L. Using imagery
M. Making inferences (guesses)
N. Identifying key words

Task 14
Explain how the bottom-up approach to reading works.



Task 13
Explain how the top-down approach to reading works.

Task 14
Identify the function of the following graphic organizers and choose example activities.

Functions Activities

● cause-and-effectfactors associated
with a complex topic

● adding more details to a single topic
● recurring cycle of events, with no

beginning and no end
● topic with adefinite beginning and

end and a sequence in between
● a network of ideas based on a

stimulus
● similarities and differences

● comparing a book and the film of
the book

● organising a party
● effects of banning smoking from

public places
● brainstorming
● important events in life
● life cycle of abutterfly



Session 3: Tasks and activities for teaching reading skills

Questions

1. A basic methodological procedure of a reading lesson
2. Pre-reading skills and activities
3. While-reading skills and activities
4. Post-reading skills and activities
5. Integrated skills lesson + language work
6. What is the difference between listening in the lesson and

the listening lesson?
7. What is integrated listening?
8. What are some ways to help learners activate schema?

Key Terms



Task 1
Below is a description of an activity used by a teacher. The teacher is trying to develop
students’ reading skills. The activity wasn’t successful. Read the description and

● explain why you think the activity was not very successful in developing students’
reading skills

● describe one activity that you think would develop those skills.

The teacher explained that the text was about looking after the environment. The text was
handed out and each student was asked in turn to read parts of the text aloud. They were
all able to do this. Then the teacher asked some questions about the content of the text.
Only one or two students were able to give an answer. One student said that he hadn’t

understood anything in the text and most of the other students agreed.

Task 2
Look at the reading sequence from a coursebook. Think of ways to adapt it…

● to make it easier
● to make it more challenging
● to make it more personalised
● to make it longer
● to make it shorter
● to focus on grammar

Task 5
Imagine you are going to teach a reading lesson. Look through the reading sequences from
coursebooks. Describe the procedure, identify the purpose of each task. Analyse the
reading tasks through the following questions:

1. Are there tasks for learners before, during and after reading?
2. What reading skills do the tasks practise?
3. How could you adapt and/or supplement the tasks to match your learners’ needs?

Are there any techniques that you could use and try out?



Reading 1



Reading 2



Reading 3



Reading 4



Session 4: Assessing receptive skills

Questions

1. How can reading/listening comprehension be assessed
effectively?

2. Types of assessment
3. Types of tests
4. What are the aims of comprehension questions?

Key Terms

scaffolding
achievement tests
proficiency tests
progress tests
placement tests
diagnostic tests
summative assessment
formative assessment
subjective assessment
objective assessment
higher-order questions
lower-oreder questions
gap-fill
distractors

1.



Task 1
Complete the following:

1. Tests are motivating for students.
a. Students __________________ (rewrite the first sentence)

1 mark
2. The Cambridge FCE, CAE and CPE exams are: (choose one)

a) placement tests b) diagnostic tests
c) progress tests d) achievement tests

1 mark
3. We test students informally in class all the time. True or false?

2 marks
4. The marking system should be _____________ (rely)

1 mark
5. The reliability of the marking system is affected by the _____________given to

each section. 5 marks
6. When I was at school I ________ tests. 1 mark
7. be-interesting-do-to-tests-format-and-in varied-should (rewrite using all words)

8 marks
8. One of the biggest disadvantages of testing is __________________ 10 marks
9. Objective assessment is ____________________________________

Subjective assessment is ____________________________________
1 mark

10. Which word is spelt correctly? (no dictionaries)
accomodation - benefitted - neccesary - reciept - business 1
mark

Task 2
Think of 2 examples of tasks we might give our students (e.g. true/false, multiple choice,
note taking, questions requiring interpretation), and whether the “assessment” is subjective
or objective.

Reading

Listening



Task 3
How do you know your students are getting better at listening/reading in the long term?
Complete thesentences with some ideas.

1. They are able to listen to….
2. They are able to read….
3. They are able to recognise…
4. They begin to interact with…
5. They persevere even when…
6. They can understand a wider range of….
7. They question the completeness of…

Task 4
Look at the extracts from a variety of listening tests. What are the advantages and
disadvantages of these test types?



Task 5
Read the text and answer the questions

Yesterday I saw the palgish flester gollining begrunt the bruck. He
seemed very chanderbil, so I did not jorter him, just deapled to him
quistly. Perhaps later he will besand cander, and I will be able to rangel to
him.

1. What was the flester doing, and where?
2. What sort of a flester was he?
3. Why did the writer decide not to jorter him?
4. How did she deaple?
5. What did she hope would happen later?

Task 6
1. Did you have any difficulty in answering the questions?
2. Did you understand the meaning of the passage?
3. What is it about the questions that makes them answerable despite the

incomprehensibility of the text?
4. What does this suggest about “comprehension” questions?

Task 7
Read the text and answer the questions

Yesterday I saw the new patient hurrying along the corridor. He
seemed very upset, so I did not follow him, just called to him gently.
Perhaps later he will feel better, and I will be able to talk to him.

1. What was the problem described here?
2. Is this event taking place indoors or outside?
3. Did the writer try to get near the patient?
4. What do you think she said when she called to him?
5. What might the job of the writer be?
6. Why do you think she wants to talk to the patient?

● How are these questions different from the previous ones?
● Which question types are more engaging and interesting for the reader?

Task 8



Final assignment

You should devise activities for your learners according to the basic methodological
procedure of a receptive skills lesson. How are you going to teach your learners to read?
Anticipate problems. Plan a listening lesson. Don't forget that you should develop your
learners' top-down and bottom-up skills.

Follow the steps:
● Find a suitable authentic text.
● Decide on which sub-skills you can develop with the help of this particular text.
● Come up with an idea to arouse interest and devise pre-reading tasks.
● Create while-reading tasks
● Plan a suitable post-reading task
● Describe the procedure, aims, level, and age of your students
● Create a worksheet for your students
● Download your work in Google Classroom

Teaching tips

• Use visual aids to establish context and generate interest
• Teach learners to predict text content
• Teach learners to skim the text for the main ideas
• Teach learners to scan the text for specific details
• Teach learners to understand meaning from context
• Pre-teach key vocabulary
• Help learners to understand that they don’t need to know the meaning of every new
word in the text
• Give learners explanations about reading skills terminology, for example prediction and
skimming in their first language



References

1. Методика навчання іноземних мов і культур: теорія і практика :
підручник для студентів класичних, педагогічних і лінгвістичних
університетів / Бігич О.Б., Бориско Н.Ф., Борецька Г.Е. та ін. / за загальн.
ред. С.Ю. Ніколаєвої. – К. : Ленвіт, 2013. – C. 280-298.

2. Brown, S. (2007) Teaching Listening. Cambridge: Cambridge University Press.
3. Craven, M. (2004) Listening Extra. Cambridge: Cambridge University Press.
4. Field, J. (2009) Listening in the Language Classroom. Cambridge: Cambridge

University Press.
5. Harmer, J. (2007) Teaching receptive skills in The Practice of English Language

Teaching. Longman. – P. 199-210.
6. Lynch, T. (2004) Study Listening: A Course in Listening to Lectures and Note

Taking. Cambridge: Cambridge University Press.
7. Wilson, J.J. (2008) How to Teach Listening. Pearson Education Limited.
8. Curricula for secondary schools. Kyiv: Ministry of Education and Science of

Ukraine. [online] Available from:
http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi.
Accessed Teaching English. Active listening activities. [online] Available from:
http://www.teachingenglish.org.uk/article/active-listening-activities. Accessed

9. The Essentials of Language Teaching. Teaching Listening. [online] Available from:
https://essentialsoflanguageteachingnet.wordpress.com/practice/teaching-listeni
ng. Accessed

http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi
http://www.teachingenglish.org.uk/article/active-listening-activities
https://essentialsoflanguageteachingnet.wordpress.com/practice/teaching-listening
https://essentialsoflanguageteachingnet.wordpress.com/practice/teaching-listening


You’re never too cool to learn something new


